Katelin Shannon 
Subject: Reading 
Unit: Animals in their Habitat
Grade: 3rd 

Summary of Unit: 

In the Animal in their Habitat Unit, it will cover the various types of habitats, what animals live in those habitats and how they adapt to their habitats. The students will work a step-by-step process to create a final project that will include a research paper on a specific animal, and a poster that will include details about their animal. Students will gain background knowledge first on habitats and then learn about certain animals in the habitats. Students will use the 6 trait writing process. The students will interpret information on their own to then turn it into a multiple paragraph paper. 

Unit Objectives: 

Students will have the opportunity to create a deeper understanding of animals in their habitat by creating animal habitat flipbooks, researching animals through technology and book resources, and developing a final project on their animal.  Students will be able to write a multi paragraph paper on their animal using the 6 writing traits and also a poster that will be presented in the class. They will also learn to use teamwork, as they will be working as partners on a specific animal that was chosen for them. There will be multiple guided practices but also activities that will be used as check points for their learning. 

Student Objectives: 

Skill: 
1. Students will be able to produce a multi paragraph informative text about an animal using technology and book resources. Write informative/explanatory texts to examine a topic and convey ideas and information clearly. (W.3. 2)
2. Students will be able to use the 6 writing traits with guidance and support from adults and peers to develop and strengthen their writing.  (W. 3. 4, W. 3. 5) 
3. Students will be able to produce and publish writing with the helps of their peers (W. 3. 6)
4.  Students will be able to write over an extended time period to for research, reflection, and revision. (W. 3. 10)
Demonstration: 
1. Students will be able to demonstrate their understanding of animals in their habitats by using graphic organizers to take notes by recalling information from media or books. (W. 3. 8)
Knowledge: 
1. Students will be able to understand and be able to demonstrate their understanding of animals in their habitats by discussion using a K-W-L through whole group and partner discussion (SL. 3.1) 
2. Students will be able to recognize animal adaptions by identifying certain animal characteristics that fit with the specific adaptation category. (RI.3.4) 

Why are they studying this?
	In the third grade students do a unit on Animals in their habitats because students must understand the different habitats that are around the world and what animals live in those habitats. Students need to understand that students have to adapt to their habitats and know how they can do so. Also, they are expected to write an informative text using multiple paragraphs. The students must also learn to collaborate with others to research and to use the correct writing methods. This unit will help students thinker deeper as they have to research, take notes, write, revise, edit and create a final copy of their animal research project. 














Formative Assessment Number One 
Animal Adaptions Quiz 
SWBAT: 
· Use previous knowledge to answer the questions about animal adaptations 
· Use process of elimination as a test taking strategy 
· Be able to use this information from this quiz in their research projects on animals 
Accommodations: 
· Students who finish early will either read a book silently or practice spelling words since this is our first introduction to animals 
· LEP students will be able to get the quiz read to them 
Standards: 
· CCSS.ELA-Literacy.RI.3.4 Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 3 topic or subject area.
· CCSS.ELA-Literacy.RF.3.4 Read with sufficient accuracy and fluency to support comprehension.
Summary: 
	Students will be given this quiz at the beginning of Animals in Their Habitats Unit. It will give the students an introduction of what they will be working on and learning about. The adaptation quiz is a formative assessment because it allowed me to read over the quizzes and see which animal adaptations students were confused on or had to knowledge of what they were. I then would gather resources to be able to teach these students these adaptations along with reviewing those they may already be familiar with. Students need to have a strong understanding of animal adaptations so they can use the certain types in their animal projects as they research and write their expository text about their animal. 
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Formative Assessment Number Two
Animal Adaptations Cut and Paste 
Activities and Assessments Prior to this Formal Assessment 
· Animal Adaptations Quiz 
· PPT with definitions of what adaptations are and other vocabulary
· Behavioral Adaptations: Migration and Hibernation 
· Physical Adaptations: Body Parts, Body Covering, Color & Shape
· Mimicry 
· Camouflage 
· Focus to understand how animals survive in their habitats
· Camouflage Butterfly Activity: Students color a butterfly that will be camouflage in the classroom 
SWBAT:
· Identify different types of animal adaptations
· Rearrange animal scenarios into adaptation categories based upon the descriptions
· Explain what different animal adaptations are to other student through partner teaching 
· Use this information for their research on animals paper 

Standards: 
· CCSS.ELA-Literacy.RF.3.4c Use context to confirm or self-correct word recognition and understanding, rereading as necessary.
· CCSS.ELA-Literacy.RI.3.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers.

Summary of Assessment: 
· This is a formative assessment because I am using it as a checkpoint to see if students are still misunderstanding of the key vocabulary words that they will need to know for their expository writing on their animal. They have been exposed to this information through a pre test and also through power point and other activities. This will be done independently and will be done a couple days after the activities are completed. By now I hope students are grasping these vocabulary words but if not then it gives a guide for further instruction to keep teaching these adaptations until students fully understand them and are able to recognize them to be able to match their animal to adaptations. 
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Formative Assessment Number Three  
K-W-L 
Assessments and Activities Leading up to the K-W-L 
· Students will do an animal habitat flipbook that will ask three questions about the habitat. Each habitat will be a flip book of an animal that lives in that habitat 
· Where is the habitat located?
· What animals and plants are found in this habitat?
· What 3 interesting facts did you learn about this habitat?
6 Habitats: Artic Tundra, Grasslands, Forest, Tropical Rainforest, Desert, and Wetlands
· Partners will research on their assigned habitat on iPads, accessing one website 
· After, students will answer the questions and put together their animal flipbook 
· Then, students will share information to the classroom on each of the different habitats. 
· Individually, students will create a K-W-L on habitats and animals using information from the quiz, and from the different habitats. This will be a form of note taking to help with their research on animals and habitats. 
· Then, we will come together and do a class K-W-L chart together based off of their own. 
· Turn in completed KWL Chart 

SWBAT:
· Students will be able to use technology, iPads, to research their habitat and gain information
· Take notes using a flip book and also a KWL Chart 
· Work in partners and also independently 
· Turn in the KWL chart and Flip books 
· KWL chart will be graded by students having at least four ideas in the “W” and “L” sections after presentations on habitats, research, and flipbooks. 
· Leaning how to take effective notes for use

Accommodations: 
· Students are paired together by students who struggle in class with students who are above level or who are more willing to help students out to succeed. 
· Students who finish early with flip books or KWL will go around to other groups to help 
· Students who don’t finish will be given time later in the day to finish; recess, specials, lunch, or end of the day. 

Standards:
· CCSS.ELA-Literacy.RF.3.4 Read with sufficient accuracy and fluency to support comprehension.
· CCSS.ELA-Literacy.RF.3.4a Read grade-level text with purpose and understanding
· CCSS.ELA-Literacy.W.3.1a Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.
· CCSS.ELA-Literacy.W.3.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
· CCSS.ELA-Literacy.SL.3.1a Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.
· CCSS.ELA-Literacy.SL.3.1b Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking one at a time about the topics and texts under discussion).











Summary of Assessment:

	Students will feel out the “K” part of the KWL Chart before they do their research on their animal flipbooks. Students will then research the habitat given to them, create their flip books, present, and then fill out the rest of KWL Chart. The KWL Chart is a formative assessment because it will allow me to see if students are gathering information and understanding animal habitats. I will look over each one individually to check for these components of their learning but also I will be formative assessing during group discussion over the class KWL Chart. This will give me a brief idea of what students are missing when it comes to the important facts about habitats and animals that they will need for their research project. This will give me direction on what I need to touch on as far as key points my students are missing for being able research. 
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Formative Assessment Number Four  
Graphic Organizer of Student’s Specific Animal 
Activities and Assessments prior to Formative Assessment 
· Animal Characteristic Task Cards 
· Group discussion on how to gather facts and information from resources with out plagiarizing and putting them into their own words. 
· How to read section headings to find information specific information that is needed. 
· Students are partnered up and given a specific animal to research that lives in one of the habitats we discussed earlier (Animal Habitat Flip Books)
· Research and collect facts about their animal using iPads by accessing one website and using two books for resources 

Accommodations: 
· Students will be partnered up with one student be low and one student being a higher and being able to help
· Students who finish first will go back through their resources and see if they can any more information about their animal in the boxes. The more information they have the easier it will be for them to write their paragraphs.’
· If they finish with that they may read an article or poem on animal habitats that will be provided for them 
· Students who do not finish will have time to work on it the next day or during free time at the end of day 

Standards: 
· CCSS.ELA-Literacy.RF.3.4 Read with sufficient accuracy and fluency to support comprehension.
· CCSS.ELA-Literacy.RF.3.4a Read grade-level text with purpose and understanding
· CCSS.ELA-Literacy.W.3.1a Introduce the topic or text they are writing about, state an opinion, and create an organizational structure that lists reasons.
· CCSS.ELA-Literacy.W.3.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
· CCSS.ELA-Literacy.SL.3.1a Come to discussions prepared, having read or studied required material; explicitly draw on that preparation and other information known about the topic to explore ideas under discussion.

Summary of Assessment: 
	The graphic organizer is used as a formative assessment during this unit because it will show me if students understand the certain categories they are suppose to be taking notes on and if they writing down the important facts needed to write their paragraphs. Also, students need to have at least four or five facts listed in each box so that they can write an effective three-paragraph paper. This will also show me if they are good at categorizing information. This organizer will show the students and me if they may need to go back and research more on their animal or if they need more clarification on the categories.
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Formative Assessment Number Five 
Rough Draft of a three paragraph expository text on specific animal 
Activities and Assessments prior to Rough Draft and during
· Graphic organizer to look back on 
· Research of animal using resources
· Background information from previous activities and assessments
· Can use their KWL Chart about habitats
· Writing a three paragraph rough draft expository essay on their specific animal’s adaptations, appearance, and habitat
· Personal revision, peer revision, personal editing, peer editing
· Discuss rubric to help students work on creating a better essay for the final draft
· Turn in rough draft for rubric check and conferences

SWBAT:
· Write a three paragraph paper about an animal’s adaptations, appearance, and habitat
· Revise and edit independently and with peers to develop quality writing
· Collaborate with teacher about the rough draft and rubric
· Use the 6 writing traits 

Accommodations:
· For students who finish, they may write an extra paragraph about an interesting fact about their animal that other people may not know. 
· If students finish the extra paragraph and have edited their paper they may help other people revise and edit their paper. 
· For students who did not finish, they will have a few days to work on their rough drafts
· If there are students who strongly struggle with writing then they may only do two paragraphs but still will have to revise and edit independently and with peers. 

Standards: 
· CCSS.ELA-Literacy.RI.3.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for the answers.
· CCSS.ELA-Literacy.RI.3.2 Determine the main idea of a text; recount the key details and explain how they support the main idea.
· CCSS.ELA-Literacy.RI.3.7 Use information gained from illustrations (e.g., maps, photographs) and the words in a text to demonstrate understanding of the text (e.g., where, when, why, and how key events occur).
· CCSS.ELA-Literacy.W.3.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
· CCSS.ELA-Literacy.W.3.2b Develop the topic with facts, definitions, and details.
· CCSS.ELA-Literacy.W.3.2c Use linking words and phrases (e.g., also, another, and, more, but) to connect ideas within categories of information.
· CCSS.ELA-Literacy.W.3.2d Provide a concluding statement or section.
· CCSS.ELA-Literacy.W.3.5 With guidance and support from peers and adults, develop and strengthen writing as needed by planning, revising, and editing.
· CCSS.ELA-Literacy.W.3.7 Conduct short research projects that build knowledge about a topic.
· CCSS.ELA-Literacy.W.3.8 Recall information from experiences or gather information from print and digital sources; take brief notes on sources and sort evidence into provided categories.
· CCSS.ELA-Literacy.W.3.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
· CCSS.ELA-Literacy.L.3 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
· CCSS.ELA-Literacy.L.3.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
Summary of Assessment: 
	Students will be asked to write a rough draft using three or four paragraphs that will about the animal’s appearance, adaptations, and habitat. The students who finished early will write a fourth paragraph about an interesting fact. Students will use their KWL Chart and their animal research graphic organizer to complete these paragraphs. Students will need to only use these resources for their essay. After students have completed their rough draft, they will use the 6 writing traits to enhance their writing. They must revise and edit independently and then with a peer. Once they have completed those two steps, they will come to me and we will fill out a rubric together to show what they need to improve the quality of writing. This will be a way to help students assess their own writing and for me as well to see where some misconceptions are or what they are doing great on. They will then go back and work on their writing some more to start creating their final. The rubric will be the same rubric used on their final draft. 
Rubric for rough draft and final: 
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Summative Assessment 
Final Draft of three paragraph expository essay on specific animal 
Activities and Assessments 
· 6 Trait Writing 
· Illustration of animal 
· Written Final Copy and then a typed final copy 
· Graded Rubric 
SWBAT: 
· Explain their animal’s appearance, adaptations, and habitats in three paragraphs using appropriate grammar skills and display appropriate knowledge formulated by research and graphic organizers to show understanding
· Type their final copy
· Illustrate a picture of their animal (Not graded)
· Have a meeting with teacher to go over grade with the rubric present 
Accommodations: 
· Students who finish early will work on an illustration of their animal and the be able to share their essay with other students who have finished. 
· Students will have a few days to work on final draft and will be able to finish. If they don’t finish during class time, they will work during recess on it. 
Standards: 
· CCSS.ELA-Literacy.W.3.7 Conduct short research projects that build knowledge about a topic.
· CCSS.ELA-Literacy.L.3 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
· CCSS.ELA-Literacy.L.3.2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.
· CCSS.ELA-Literacy.W.3.2 Write informative/explanatory texts to examine a topic and convey ideas and information clearly.
· CCSS.ELA-Literacy.W.3.6 With guidance and support from adults, use technology to produce and publish writing (using keyboarding skills) as well as to interact and collaborate with others.



Summary of Assessment: 
· This will be the summative assessment for my students. During this unit, I will use formative assessments as check points to make sure my student are on the right track so they are able to gain knowledge and produce information to write a quality essay on animal and their habitats. They will type their final draft to make it look professional and will be graded using the rubric. Students will also include an illustration of their animal in their habitat but will not be graded on this. Once they have turned in their final copy, I will use the same rubric as they rough draft so they know what is expected of them to grade it. After, I will meet with each student and go over their paper including their rough draft rubric and final draft rubric to see the improvement or maybe even lack off, lets hope that’s not the case. This summative assessment will wrap off all of the components learned throughout the unit. Students will have to include adaptations, and habitats in their paper and explain how animals survive by using adaptations. This gives me a look at if they understood those key terms or maybe still were confused at the end of the unit. 
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Feedback and Revision: 
· During this entire unit, I will continuously be giving feedback to my students about their assessments they were given throughout the unit. I will provide feedback by conferencing with students, or handing back sticky notes on papers that may include areas they need to work on or areas they are doing great on to help put some positivity into them. Then students may add to their assessments to increase their knowledge of the topic. I will make a copy of all my notes to students so then at the end of the unit and with the summative assessment, I can conference with my students about how the formative assessments helped with the summative assessment. 

Mastery of Skill: 
	The students must do the following:
· Show a clearing understanding of the different adaptations of animals
· Construct a three-paragraph essay with a score of 20/28 or above showing a clear understanding and purpose of their writing. 
· Show revision and editing skills to improve their writing 

Converting Grades to the Grade Book: 
· With the rubrics included in my unit, students are graded on their essay with the highest score being 28/28. I will calculate that out into percentage and put it into the grade book. 











Reflection to Creating the Formative Assessments 

	This process of creating formative assessments was pretty difficult for me. The reason being is because I had a hard time differentiating between activities and formative assessments. As I kept brainstorming different assessments to have, I would always reconsider using them because they could also be activities. So, I went back to my book and notes used for this class and reviewed what a formative assessment could be, which then made me realize that as long as I could explain how I can use it as a formative assessment then it could be one. It’s a tricky concept to understand sometimes when creating them. 
	During creating this formative assessment project, I realized what a long process it is. It’s definitely not a wham-bam it’s down kind of thing, it takes time to think, process, create, edit, think some more, and then put the finishing touches to it. This process helped me as a soon to be teacher because I realize the importance that formative assessments can have when creating a unit. Formative assessments lead up to your summative assessments and teachers and students need them as a checking point to see where they are. 
	Overall, this was a good learning experience for me and was a good finishing touch to end this class. It brought together every thing we had learned through out the semester. I learned a lot from actually doing and creating formative assessments through this assignment. 
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Directions:

Animal Adaptations

Read the examples of animal adaptations below. Cut out the squares and glue them in the column that
describes the specific adaptation used - Migration, Hibernation, Body Parts, Body Covering or Color & Shape.

A camel has two rows
of thick eyelashes to
help protect it from the
blowing sands of the
desert.

Some stinkbugs have
bright colored markings
to warn enemies that
they do not taste good.

A zebra has hooves to
help it move about in a
rocky environment.

A stick insect's body is
shaped like a twig so
that it can blend info
its surroundings.

The polar bear has a
thick layer of fat and
layers of fur to protect
it from the cold.

The great horned owl's
brown, white, gray and
black markings make.
look like the bark of a
tree.

Monarch butterflies fly
south in the winter to
lay their eggs and then
return back home again.

The armadillo has hard
bony plates that cover
most of its body and
protect it from
predators.

Wildebeests can travel
up to 1000 miles per
year in search of grass
and water.

The hedgehog has
sharp, prickly hairs on
its back that protect it
from predators.

The scales on the body
of an iguana protect it
from enemies and help
keep it from losing body
moisture.

A ground squirrel’s
breathing and heart
rate slows down as it
sleeps during cold
weather.

Bats will hang upside
down in caves for long
periods of time during
winter when food is
scarce.

The snowshoe hare is
white in winter and
changes fo brown in
summer.

When it gets cold,
earthworms will dig
deep underground,
where they stay until
the spring.

The African elephant
must travel to find food
during the wet and dry
seasons.

The dormouse sleeps
from October fo April

rolled up in a tight ball
in a nest on the ground.

Salmon start their lives
in streams, move fo the
ocean as adults, and
return to their home
stream to lay eggs.

A hawk has talons to
help it catch mice.

The penguin has
flipper-like wings and
webbed feet to help it
swim.
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Animal Adaptations Quiz

Use the words in the word box to complete the sentences.

protection

Monarch butterfly

food

Something that helps an animal meet its needs in its environment is called

allows an animal to blend in with its surroundings.

A period of time when an animal goes into a long, deep “sleep” is called

A type of physical adaptation can be an animal's or

is the movement of a group of one type of animal from one region to another and back again.

An example of an animal that migrates is the

Migration can occur when animals look for

An example of an animal with claws to help it catch prey is the

The armadillo’s body plates are used for
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